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The Bishops’ High School

Lower 6th 2002-03

October 25 - November 29, 2002

Introduction

The self-development programme for Lower 6th students was conducted on Fridays from October 25 to November 29, 2002 from 1.15 to 3.00 pm.  The programme covered the following topics:

· Expectations of and concerns about the Lower 6th experience (35)

· Positive and negative aspects of self (27)

· Gender in our lives (34)

· Self and music (27)

· Communication and self (21)

· Child abuse and evaluation of the programme (11)

The facilitators were Janice M. Jackson (6)
, Vidya Kissoon (1), Magda Pollard (5) and Dawindra Raghunauth (5).

Week 1 - October 25

The students were briefed on the purpose of the interaction, the methods to be used and some of the possible outputs.

Working in three groups, the students discussed expectations of and concerns about their Lower 6th experience with respect to their own achievement and the school environment, reasons for entering Lower 6th and some practices which serve as distractions from achieving their goals.  They ended the session by writing poems which described their reactions to and benefits from the session.

Expectations of the Lower 6th Experience
· To pass all CAPE subjects

· Competition among students

· To come out on top of the class

· To get straight As

· To put studies first and to take in what is offered

· To become a better person socially

· To develop self-esteem

· To receive the necessary facilities from the school to enhance performance

· To be educated, focused and successful

· To increase thinking capacity and pace

· To improve attitude to work and life

· To change mentally and academically

· To improve level of understanding

· To climb the education ladder

· To leave as a well-rounded individual

· To gain proper morals and values

· To begin to find out what life is all about in preparation for the world of work

· A stepping stone for university, both academically and attitudinally

· To make choices and gain leadership qualities and management skills

· To be mentally prepared for UG

· To gain the right attitude to be successful and to be a role model like other former BHS students

· To develop time management skills

· Focus less on outward attributes of self

Distractions

Students talked about the amount of time spent on activities, time which could be spent in a way they consider more productive.  They also identified the following distractions.

· Friends

· Telephone

· Television

· Internet

· The opposite sex

· Sports – need to find a balance between academic work and sports

· Loitering – time spent with friends talking about girls, not specific girls, but as an exchange of information

Concerns
· Not doing enough to achieve goals

· Heavy work load

· Time management – need to learn how to apportion time so that enough is spent on study as well as extracurricular activities

· Focusing on work

· Putting too much pressure on self – wanting to have everything finished weeks in advance

· Worrying too much – prevents completion of tasks and has made student physically ill in the past

Reasons for Entering Lower 6th
The recurring theme in the group was that Lower 6th was seen as providing the opportunity to prepare for entering UG.  Reasons leading to this decision were as follows:

· Too young

· Would not have been able to cope and wanted to enjoy teenage life.  6th form can be used as foundation.

· Undecided about a career

· Using one year to think about career while learning something else

· Not stable enough and using school experience until time to migrate

· Using 6th form to develop intellectually and morally

· To add qualifications to resume and become more confident in approach to problems

· Holding cell until time to migrate

Reflections on Activities

Sacrifice

I often feel like quitting,

Then I start kicking,

As the clock keeps ticking,

Then I start thinking.

What I’ve done before,

I can do no more.

I often feel like quitting

But I know I have to try.

What I need to do

Is make a sacrifice.

Day at Counselling
At first it was boring

But now it’s assuring

Because we all know

What we want to become.

We want to be dedicated

So that we can all be educated.

Our self-esteem was in the lows

But now it has rose.

We have opened our hearts

And all done our parts.

Now it is up to fate

To open life’s gates.

Soon our time will come

And we will be all done.

Dedication: The Path to Education

Focus on your studies,

And less on your buddies.

Aim for the sky.

It is never too high.

‘Cause education is the key,

And this, we all see.

Today we learn, tomorrow we share,

Together we will all be up there.

Self-discipline, dedication and maturity,

Are assets of wisdom and integrity.

This is our way, of communication today.

What we learned about ourselves

And won’t leave – having education,

You’re of value to this precious nation.

Week 2 - November 1, 2002
Working in three groups, students examined positive and negative aspects of self, using drawings of objects as the medium of communication.  Some of the students depicted personal characteristics while others addressed behaviours.

A sample of the images and meanings appears below.

	Positive Images

	Rainbow, sun
	Warm personality, smiling, caring, looking at the bright side of things

	Man with arm outstretched
	Always willing to share; this led to a discussion of the need to beware of excessive sharing resulting in self-denial which may be detrimental

	Book, dog
	Like reading; love for pet, a good companion

	Angel
	

	Flame/Fire
	Purity in us; the fire provides many benefits to us and this reflects the good in us.

	Teddy Bear
	Cuddly nature, warm and open to make people’s lives comfortable

	Tree
	Provider of shelter and food/needs

	Negative Images

	Television
	Spend too much time watching television when there are more productive things to do

	Dog
	

	Flame/Fire
	The flame symbolizes how “violent” we could become.

	A very old house situated in an untidy setting
	Litter bug

	Teddy Bear
	Too open to people; taken advantage of because of comforting qualities


Group 2 examined the qualities highlighted in the drawings and possible actions for changing the negative aspects.  Some of the ideas shared and solutions proposed were as follows:

· Most of us have an urge to achieve certain things in life and while trying to achieve our goals our ego takes the better of us. We should always engage in self-evaluation to determine whether we have an ego problem and should work to correcting it.

· Often we have problems, which we hide and try to confine to ourselves.  When the problems develop to an intolerable level, we lash out at others.  Often it is very necessary for us to confide in others, addressing one problem at a time rather than keeping the problems bundled up.

· We get taken up in the moment of a particular event and our negative qualities sometimes prevent us from thinking logically. The level of our focus should always be to a high and we should try to think of the current situation from the position of everyone involved rather than our personal perspective, which could very well be the most convenient choice.

· Our negatives are highlighted when we do something against our moral positions.  In most cases, this results from peer pressure.  Peer pressure causes us to deviate from our moral or the good qualities of ourselves.

Being the smallest group, Group 3 was able to engage in another exercise.  The students leaned back, closed their eyes and visualized as far back as they could.  Several students were able to go back to early childhood, as far as nursery school.  Some recalled negative experiences while others had no defined focus on particular activities.  Others recalled positive experiences.  This activity stirred several emotions.

During the de-briefing sessions, students identified some of the lessons learnt.  These included the following.

· Don’t judge a book by its cover.  People may be more than they seem at first glance.

· Given the opportunity, people can discover creative talents.

· We can communicate through imagery and not only in words.

· We all have masks.  We need to look behind the masks to find our true selves.

Week 3 - November 8, 2002
Students discussed gender and its influence on their lives.  They examined the difference between sex and gender, first identifying sex characteristics of males and females.  They worked in three groups to consider the influence of the family, the school and the wider society on the definition of gender roles and development of attitudes and stereotypes based on gender.

The following represent some of the ideas discussed.

The family helps to define gender roles and influences gender relationships.  For example, the traditional stance is that males are superior to females and that females play nurturing and caring roles such as cooking, cleaning and washing.  From this perspective, males are seen as the breadwinner, engage in outdoor chores and are seen as the more appropriate persons to drive cars, this representing the exercise of power and control.  The undue exercise of power and control may lead to domestic violence.  In fact, some people believe that if a man does not beat a woman, he does not love her.

The family also uses symbols to differentiate between males and females such as dressing a baby boy in blue and a baby girl in pink and sex-selecting toys for children.  None of the students felt that they would give their son a doll to play with yet most of the females indicated that they would like to have sensitive male partners.  The question of how males would develop such sensitivity lead to a unanimous call for having them watch the Oprah Winfrey Show!

To counter the tradition perceptions and practices reflected in a strict sexual division of labour calls for recognition of the benefits of collaboration and respect for each family member.  To achieve this, it is necessary to work towards males carrying out most chores in the home, participating in activities together such as going to church, providing encouragement for each other and being willing to accept change.

The school affords examination of the role of gender in the lives of the students in several ways.  The subjects chosen by males and females, for example, the choice of home management by a greater number of females and technical drawing by a greater number of males is influenced by gender realities.  This has implications for the occupational choices of the students.

In school, females make more effort at studies, are more conscious of their appearance and are more insecure than males.  Males, on the other hand, engage in more extracurricular activities, are not allowed to wear earrings and are more interested in what they would do after leaving school.  Males assume more leadership roles e.g., politicians and are expected by females to make the first approach to females.  For example, females are unlikely to approach a male to invite him to their prom.

Note was made of the fact that teachers also contribute to the definition and reinforcement of gender roles and attitudes in the classroom.  For example, females are often assigned to sweep the classroom while males are expected to do “heavy” work such as lifting the furniture.  In some classrooms, females sit at the front and males in the rear.

Several gender stereotypes affect people’s behaviour in the wider society.  From childhood, males are told, “boys don’t cry.”  This causes them to suppress their emotions.  Even when a male feels like crying, he is more likely to not do so, experiencing some degree of frustration.  For instance, this tenet has affected the relationship between males and their fathers and brothers as people are not comfortable with males hugging each other.  One consequence, therefore, is the feeling of alienation and dissatisfaction by the male who would like to be hugged.

Occupational choices are still influenced by gender stereotypes.  While more females are pursing law as a career, there are few who practice criminal law.  Females predominate in teaching and nursing and more males pursue technical and technological fields, e.g., plumbing and construction.

People are judged by their behaviour.  Girls who play cricket and climb coconut trees are seen as tomboys.  Males who are sensitive are considered gay or effeminate.

Males are given more freedom than females.  Their clothes are gender defined.  Males “promiscuous” behaviour is condoned by society while similar behaviour by females is down-cried.

Gender roles and stereotypes are culture bound so what is appropriate in one setting may not be appropriate in another.

Comment

The students are rather traditional in many of their views.  They recognize that socialization plays a part in the development of gendered attitudes and that attitudes can change.

Gender

Girls worry ‘bout how they appear,

As for boys, they don’t care.

Girls are expected to talk people’s names,

But boys don’t find that an interesting game.

Girls have the feeling of insecurity,

While boys don’t take up responsibility.

Girls put more effort into their academic studies,

And all the boys do is create a lot of worries.

Boys don’t like doing certain subjects,

Instead, they take great care in looking at certain objects.

Group 2

Week 4 - November 15, 2002

The students focused on musical choices.  They played selections in the modes of hip hop, soca, salsa, rap, soul and gospel.  The facilitators contributed classical, Negro spirituals by opera singers and Native American music.  This led to a discussion of different music forms and the fact that there are several musical instruments which are used in the production of the music to which we listen.  When asked to identify different instruments heard in the pieces played, some identified the guitar, drums, the trumpet and the voice.

Each contributor explained, as best as he/she could, the reason why the music was selected.  In addition, a general discussion revealed that some people select music based on their mood and that music can also alter one’s mood.  One student indicated that if she heard hip hop music or Eminem early in the morning, it would put her in a bad mood for the day.  Others are energized by such music.

The student who selected salsa stated that since she is studying Spanish, listening to salsa music helps her in this regard.  She responded to a request by the other students to give a demonstration, doing so with another student.

The student who had selected the soca music was called upon to demonstrate the dance, since she had indicated that she liked to gyrate to the music.  However, she declined the invitation.

The music played was recorded on audiotapes, videotapes and CDs.

The attempt to address the issue of music on minibuses led to raised eyebrows and much commenting when the question – “how many of you ride the minibus?”  It was noted that riding the minibus refers to joy riding rather than using the minibus to go from one location to another.  Generally, students were comfortable with the music played on the minibus.  Some did say that, at times, the music was too loud.  Only a few have asked for the music to be lowered.  The issue of consumer rights with respect to the provision of a comfortable environment was mentioned. 

The session proved entertaining and interesting to the students.

Week 5 - November 22, 2002

Students discussed the importance of communication in their lives.  They considered different modes of communication, their significance and potential uses.

Among the modes of communication identified were the following.

	Written words
	Poetry
	Television

	Spoken words
	Songs
	Telephone

	Gestures
	Dancing
	Letters

	Non-verbals, e.g., facial expressions
	Eye contact
	Pictures

	
	Hugs
	Internet

	
	Dress
	


The students discussed the way in which messages may be distorted or misinterpreted by the receiver.  For example, someone with a “serious” face may be considered as being worried about something when, in fact, she is daydreaming or feeling very self-satisfied; this misinterpretation affects the manner in which the receiver relates with the sender.  They also acknowledged that people read cues from more than one communication medium at a time.  For instance, someone may characterize a person by his dress in combination with his speech, coming to a different conclusion from if either was used singly to form a conclusion.

The students accepted that their interpretation of people’s behaviour is not always accurate.  Indeed, first impressions or snap judgments may well lead to an inappropriate response on their part.

The group also considered issues such as the following:

· Culture as well as time influence the meaning of words and non-verbal communication e.g., the nod of the head means “yes” in some places and “no” in others.

· The message intended may be interpreted differently by the receiver and this influences the behaviour of the receiver; this may have unexpected consequences for both the sender and the receiver.

· Some children do not feel comfortable communicating with one or both of their parents.  This is influenced, in part, by their perception of their parent/s.

· Some children go with the crowd just to fit in, even though they are uncomfortable with the collective action.  They are sometimes pressured by their peers to “be the same.”

· Sarcasm is sometimes used as a means of communication.

The three groups presented role plays to demonstrate how people react to messages presented in different forms.  They were able to show how the same behaviour elicited contrasting responses from different people.

One group used the following script which was narrated while appropriate actions were used to demonstrate the behaviour of the characters portrayed.

Narrator

Marnin com’,

De day has begun.

They wake up fresh.

They gun dress fuh be the best.

They nah check pun dey zest.

They gun dress fuh impress.

The friend seh them pretty.

I seh she stupidity.

They wan’ steal de moment.

An’ they like walking monuments.

They walkin’ roun’ de town

An’ they toe a bun.

One a dem tek af she hat,

Because de place de hot

And expose she scalp.

Now she get de attention

That wasn’t her intention.

Picknie a laugh

Man seh, “au me gad.”

Young Women

Being me is all I can be

And since I’m me

I better be me.

Femi, Eutinde and Jenny.

Week 6 - November 29, 2002

The students participated in a discussion on child abuse.  Several believed that it is appropriate to beat a child, although they thought this should not be “excessive.”  One invoked the Bible, quoting the verse, “spare the rod and spoil the child.”

The students identified the following types of physical violence, expressing discomfiture at the methods used and their consequences.

	Beating
	Pulling hair
	Tying to ceiling and beating

	Branding e.g., with electric cord
	Kneeling on a grater alone or with tub of water on head
	Locking in an enclosure with insects and other scary things

	Burning
	Pushing down the stairs
	Submerging head in water

	Using weapons
	Peppering
	


They noted that some of the effects of physical abuse are bruises, broken bones, injuries on parts of the body, fear of adults and trauma.

Discipline, a derivative of the word disciple, may be introduced without physical abuse.  The object of discipline is teaching so this may be achieved by a look or withholding privileges, for example.

It is important to note that children learn through imitation and will have lasting memories of childhood experiences.  People usually believe that young children do not understand when they are spoken to, claiming that actions have more meaning to them than words.  In fact, as demonstrated by an activity done during Week 2, children do remember some of their experiences from as early as age 3 and possibly still earlier.

The forms of “discipline” (abusive behaviour) used by parents results in an exercise of power of a stronger/bigger person over a weaker/smaller person.  In fact, several mothers cease “disciplining” their sons when the boys are physically bigger than their mothers.

Some of the behaviours for which children are beaten are normal childhood behaviours.  These include exploring their environment, touching objects and running in the house.  Parents and others who have responsibility for child care should reinforce the child’s good behaviour more often and use more appropriate strategies for setting ground rules in the home.  For instance, rather than telling the child “don’t” constantly, the parent should interact with the child to teach what is acceptable and what is not.  it is important to remember that “don’t” raises curiosity and makes the object or action more attractive since the child would want to discover the reason why he/she is being denied access.  It may be necessary to remove some prized objects to beyond the child’s reach.

The students considered other forms of abuse such as verbal, emotional and sexual abuse and neglect.  They recognized that such abuse may affect the child’s self-esteem.  They offered examples such as being dismissed by an adult when asking for something or some attention, an older child receiving less attention when a younger one arrives, comparing one child to another and poor communication with a parent.

The students examined some dynamics of sexual abuse.  They understand that such abuse may be perpetrated by a parent or other adult or older children and may take the form of fondling of the child by others, others making the child fondle them or posing nude/child pornography.  They acknowledged the challenge faced by boys who are sexually abuse since they are often labeled gay if they make their experience known.  They students recognize the importance of reporting acts of child abuse, indicating that this should be done to a responsible and trusted adult or an appropriate agency such as Help and Shelter.

Evaluation

The students shared their perspectives on the programme, generally indicating satisfaction with the activities.  Several requested that the sessions should continue since they benefited significantly from the experience and believe that they could continue to do so.

· The counseling session was a very educational programme for me.  For it made me able to understand people.  It also gave me the courage to speak out about my personal problems and from doing so, I have a sense of relief.  I wish I could have continued.  I gained a lot and thank the persons that conducted the session.  I would like it to be expanded in terms of time spent with the students because you can never tell what they be able to xxx a child.  I have grown in mind and spirit.  I am now able to face some of my fears and deal with them in the right possible way.  I am now able to accept myself as I am and also threat persons better.  My life is filled with a lot of issues and from what I’ve learnt from the sessions, I am capable of dealing with.  Also I have begun to accept the fact that I cannot get everything I want.  I am also deal with not having motherly love.

· Thumbs up!  I really enjoyed the sessions. They were very informative and helped me to see my classmates in a different light which made me understand them a bit more.  I’m so disappointed now that time has caught up with us and these sessions have actually come to an end.  While thanking you for spending all these weeks with us, I would like to reassure you that your time spent here was not wasted (at least not in my eyes).  It has given me the opportunity to take time out and ‘look at myself.’  I never found it necessary to consider the person I was, and evaluate myself in a way.  I have considered my values and what I stand for, as you told us to do in one session.  I may not know all my values but at least I know myself a bit better.  Thank you all very much!

· The 6th form counseling session was very well administered.  The tasks and suggestions were very helpful.  Just to mention a few.  The one where we reflected on past events through closing our eyes and looking at what we would find was very touching and gave me a chance to express my feelings that were hidden deep down in my heart.  I didn’t know these things were still there.  After that, I took it upon myself to do something about it and in the end felt good.  It also gave me a chance to learn about my colleagues and their problems and how to deal with them in terms as if they came to me for advice and how to administer encouragement, tolerance, care, etc.  It also made me feel a part of something worthwhile.  Also, things that I was unaware of like how music defines how you behave were dealt with.  So, in conclusion, I would like to say thank you for a job well done and keep it up as long as you can.  It really, really did something for me.  Thank you.

· The programme was very helpful for many of us who didn’t know much about our roles and required attitudes when handling certain situations.  It gave many people who, for instance, don’t have special family or friends a chance to talk about certain issues that affect them.  There are also many of us who knew about the many things that were being discussed but because of in-depth discussion, we got a chance to look at them in a different way that turned out to be very essential.  I, personally, think that the entire idea of the programme was absolutely spectacular since it basically seeks to encourage, develop and transmit positive attitudes and behaviours to youths.  It is not very easy to communicate with youths, especially at this age when they are thought to be very difficult to deal with.  However, the way in which each programme was executed was excellent and I think many of the messages sent out were well received.  Thank you!  P.S. more of these programmes will definitely prove beneficial for tomorrow’s world.

· I enjoyed the fact that we were able to express out thoughts, feelings or ideas.  We had or I had a lot of fun listening to music and acting.  I learnt also that we should respect other people’s feelings or ideas, not let our ego get the best of us.  There are various means of communication, music defines who we are, among other things.  I think that we should continue to have counseling sessions like this since it not only taught us about our peers but also about ourselves.

· I think the programme over the past six weeks was very enthusiastic as well as fun and educational.  It taught me to be a better person in terms of my self-esteem and my interaction towards other persons.  I think the programme was very interesting because it had both visual and verbal and expressional presentation that made it fun and enjoyable.  It taught me about child abuse, the different forms of child abuse and its short-term effects as well as long-term effects and how it helps to shape a person into something they do want to be.

· These six weeks of counseling has really been of good influence and guidance to me.  I learnt how to understand myself better (positive and negative attitudes), how to communicate with others and how to understand their reactions and attitudes.  The skits, poems and other activities helped me to express my views and thoughts clearly.  I like writing poems and stories.   Now, I have found a way to relieve myself of anger, stress and humiliation.  I bought a book and now express myself in a journal.  All these along with various tips about school, friends and family have broadened my knowledge.  I now feel more equipped to face my future and my fears.  Thank you!

· Over the past six weeks, I have learnt many useful things.  Mainly about myself examination and communicating with the people around me.  The group interaction has taught me a lot about my peers and about the importance of team work.  It has also taught me about the negative and positive aspects of myself and ways to improve the positive aspects.  I have also learnt how to express myself in different ways to my peers.

· I think that this counseling program has helped me to change my perspective of others and myself.  It was a good experience to be a part of various discussions.  Through these, many things have been highlighted, problems could have been solved and it was a learning experience all together.  I really enjoyed each session.  Most of the sessions brought out issues in society and highlighted self-consciousness and self-improvement.  Through the sessions, many questions were answered and problems solved and this has stimulated change in attitude towards various areas, especially in academic performance.

· Over the past sex weeks, I have enjoyed every moment spent in our sessions.  We were given a chance to share our views and ideas, which is excellent.  I am now confident in taking on the challenges of life.  I don’t want to say goodbye but I have to.  “Goodbye” and Thank you.”

· I think this program was very beneficial in that it added new things to our knowledge.

List of Students

	Name
	Former School
	Career Aspiration
	Grp
	1
	2
	3
	4
	5
	6

	Allen, Eutinde
	St John’s College
	Interpreter/Foreign Service Officer
	3
	(
	(
	(
	(
	(
	-

	Bethune, Sereeta
	Bishops’ High
	Lawyer
	2
	(
	(
	(
	(
	(
	(

	Blackman, Michael
	Annandale Secondary
	Accountant/Businessman/Artist
	3
	(
	-
	(
	(
	-
	-

	Bouyea, Jennifer
	Bishops’ High
	Graphic Designer/Computer Programmer
	3
	(
	(
	(
	(
	(
	(

	Chance, Odella
	St Rose’s High
	Bank Manager
	3
	(
	-
	(
	(
	-
	-

	Chappell, Gena
	Bartica Secondary
	Accountant
	2
	(
	(
	(
	(
	-
	-

	Cox, Renautha
	Bishops’ High
	Corporate Manager
	2
	-
	(
	-
	-
	-
	-

	Dawson, Camiesa
	St Stanislaus College
	Lawyer/Journalist
	1
	(
	(
	(
	(
	-
	-

	Denny, Tenika
	St Rose’s High
	Marketing Director
	
	(
	-
	
	(
	(
	-

	Fung-Khee, Finola
	Bishops’ High
	Accountant ?
	1
	(
	(
	(
	(
	(
	(

	Gordon, Ariana
	Guyana Education Trust College
	Lawyer/Journalist
	2
	(
	(
	(
	(
	(
	-

	Gushway, Maureen
	Bishops’ High
	Lawyer/Journalist
	1
	(
	(
	(
	(
	(
	(

	Harper, Jason
	Bishops’ High
	Architect
	2
	-
	-
	(
	(
	-
	-

	Harris, Femi
	Christianburg-Wismar
	Lawyer
	3
	(
	(
	(
	(
	(
	(

	Hemraj, Ryan
	Bishops’ High
	Business Executive
	2
	-
	-
	(
	(
	(
	(

	Hobbs, Latoya
	St John’s College
	Lawyer
	1
	(
	(
	(
	(
	(
	-

	Ishmail, Rishaad
	Bishops’ High
	Undecided
	2
	(
	(
	(
	
	(
	-

	Jabour, Dane
	School of the Nations
	R&D Technician
	2
	(
	-
	(
	(
	-
	-

	Jackman, Otesha
	St Rose’s High
	Lawyer/Journalist
	1
	(
	(
	(
	(
	(
	-

	Johnson, Alana
	North Georgetown Secondary
	Lawyer/ Legal Advisor
	3
	(
	(
	(
	-
	-
	-

	Johnson, Latoya
	Bishops’ High
	Accountant/Bank Manager
	1
	(
	(
	-
	-
	(
	-

	Kendall, Leann
	Bishops’ High
	Lawyer
	2
	(
	(
	(
	(
	(
	-

	Lewis, Sheria
	Central High
	Lawyer/Writer
	2
	(
	(
	(
	(
	(
	(

	Liddell, Clevern
	Bishops’ High
	Lawyer/Economist/Corporate Manager
	1
	(
	(
	-
	(
	(
	-

	Marques, Asena
	St Rose’s High
	Undecided
	2
	(
	(
	(
	-
	(
	-

	McAdam, Ronessa
	Bishops’ High
	Lawyer
	2
	(
	(
	(
	(
	(
	(

	Michael, Tequila
	Bishops’ High
	Journalist
	1
	(
	(
	-
	(
	-
	-

	Mitchell, Dawn
	Central High
	Undecided
	3
	(
	(
	(
	(
	-
	-

	Moonsammy, Derron
	Northwest Secondary
	Information Technician
	3
	(
	(
	(
	(
	(
	(

	Nankissore, Sohani
	St Rose’s High
	Accountant/Bank Manager
	2
	(
	-
	(
	(
	(
	-

	Perry, Runasi
	Queen’s College
	Bank Manager/Travel Agent
	3
	-
	-
	(
	-
	-
	-

	Pluck, Shelomith
	St Rose’s High
	Social Scientist
	2
	(
	-
	(
	(
	-
	-

	Prasad, Radha
	Bishops’ High
	Undecided
	3
	(
	-
	(
	-
	-
	-

	Ramdass, Navita
	Bishops’ High
	Lawyer/Politician
	1
	-
	(
	-
	-
	-
	-

	Ramrup, Randy
	St Joseph’s High
	Accountant
	2
	-
	-
	(
	-
	(
	-

	Roberts, Abiola
	Annandale Secondary
	Business Administration
	1
	(
	(
	-
	-
	-
	-

	Simon, Sydney
	St Stanislaus College
	Certified Public Accountant
	3
	-
	-
	(
	-
	-
	-

	Smith, Keon
	St Rose’s High
	Accountant
	3
	(
	-
	(
	-
	(
	(

	Smith, Sheiniza
	St Rose’s High
	Attorney-at-law
	3
	(
	-
	(
	(
	-
	-

	Warde, Jason
	St Rose’s High
	Auditor
	2
	(
	-
	-
	-
	-
	-

	Wayne, Asha
	Central High
	Lawyer/Communication Consultant
	2
	(
	(
	(
	-
	-
	-

	Yeseen, Samad
	St John’s College
	Lawyer or Accountant
	1
	(
	(
	(
	-
	-
	(


� Number of students in attendance


� Number of sessions present





