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Introduction

The Lower 6th Programme conducted from October 14 to November 18, 2005 marked the tenth year of interaction between members of the Bishops’ High School Old Students’ Association and Lower 6th students of the Bishops’ High School.  Held on Friday afternoons from 1.30 pm to 3.00 pm, the programme exposed a maximum of 32 students, 25 girls and 7 boys, to discussion of issues which influence their self-perception as well as their behaviour and attitudes.  (See Annex for list of students.)

The programme was designed to address the following objectives:

· To promote self-examination;

· To discuss the agents of socialization and explore how these have influenced the students’ lives;

· To develop an appreciation for their own role in shaping their lives; and

· To increase their understanding of the importance of communication in influencing their identity.

It covered the following topics:

· Expectations of and concerns about the Lower 6th experience (32)

· Positive and negative aspects of self (31)

· Gender in our lives (22)

· Self and music (28)

· Communication and self (23)

· Domestic violence and child abuse; evaluation of the programme (26)

The students were enthusiastic about the programme.  They were the first group to continue discussions after 3 pm without reference to time.  They were appreciative of tokens which were distributed and the refreshments provided during the final session.

The activities were facilitated by Janice M. Jackson, Vidyaratha Kissoon and Magda Pollard.

Week 1: Friday, October 14, 2005 - Expectations and Concerns

The first session began with an explanation of the purpose of the programme, reading of its objectives and description of the methods to be used.  It entailed students working in three groups, which were retained during the programme, to discuss their expectations and concerns about the Lower 6th experience.  The groups responded to the task differently.  This led to a discussion of the importance of clarifying tasks, sharing views if there is disagreement about instructions given before embarking on the task and paying attention.

Reasons for Entering 6th Form

· To further our education

· Not ready for the world of work

· To help us be more mature

· To prepare for a higher level of work

· To become well-rounded

Expectations

· Respect from each other and from teachers

· Success at examinations

· Good grades individually and collectively

· Excellence

· Disciplined behaviour by students and teachers

· Commitment from students and teachers

· No one settling for mediocre work/results

· Photocopy machine available to students in school

· Establishment of long lasting friendships

· Optimism

· Fairness, openness and equality from students and teachers

· Cooperation and representation of (standing up for) each other

· Focused on school matters 

· Speaking out, voicing opinions in a respectful manner

· Punctuality by students and teachers

· Achievement of a status that younger students and even adults can look up to and respect

· Clear, concise way of teaching to foster understanding by students

· Use of study skills and techniques by students to aid teacher’s work

· Enjoying life while fulfilling tasks which were not completed in earlier school life

· Cooperativeness

· Becoming more mature

· Having fun and enjoying the time left in school

· Appreciation of the subjects offered and the teachers

· Setting an example for younger students

· Participating in all activities

· Humility

Concerns/Suggestions

· Lack of teachers, e.g., Sociology

· Untrained and inexperienced teachers

· Lack of guidance in selecting subjects to pursue; unsure of the combination of subjects appropriate for occupational choice

· Having a social gathering in school at Christmas

· Flooding

· Having a tie-pin for males to be identified as senior students

· More extra-curricular activities, e.g., sports such as basketball and circle tennis for girls, participation in interschool competitions

· Physical education timetabled

· Graduation for Lower Sixth students

· Better furniture since combinations are too small for the textbooks used

· Provision of textbooks for Sixth Formers since these are costly

· Moral and religious education

· Career Fairs for the entire school body

· Sixth Formers attending school only when classes scheduled

· Prefect badges for Lower Sixth prefects

· Subject clashes

· Not knowing beforehand that some subjects are compulsory subjects, resulting in some students taking too many subjects

· Alumni available to coach boys in basketball

Reasons for Career Choice

· Pays well

· Interesting

· Inquisitive

· To utilize skills

· For fun

Week 2: Friday, October 21, 2005 - Positive and Negative Aspects of Self

The session focused on having students engage in self-examination with a view to identifying positive and negative characteristics.  It was designed to stimulate more in-depth reflection on who they are, what affects them positively and negatively and their reactions and feelings when placed in certain situations.

The students drew a plant or flower to represent positive aspects of themselves and an animal or insect to represent negative aspects.  They worked in three groups, each with a facilitator, to discuss the significance of their drawings, the underlying focus of the positive aspects of self, the nature of negative aspects of self and the resultant behaviours and feelings evoked.

Positive aspects were depicted as rose, sunflower, helconia, mango tree and the Victoria Regia, for example.  The qualities revealed included openness, always smiling, like to make others happy, high self-esteem and beauty.

Negative aspects were depicted as dog, cat, fly, lion, snake, butterfly and scorpion, for example.  Several students indicated that they do not like to be provoked.  When they are, they may shout at others or become physically and/or verbally abusive.  Some like to be left alone when they are angry or upset or generally.  One stated that she withdraws when meeting a new person but would open up once a comfort level is reached.  Another noted that when someone annoys her, it seems as if the person is taking a part of her away.  Yet another likes to provoke others, identifying their weak points and needling them constantly; she considers this behaviour negative but does not know how to change it.  

One student chose a butterfly since, in his judgment, he flits about too much, having difficulty making up his mind about anything and chasing several opportunities at the same time.  Some students felt this was a good thing, not realizing the importance of setting priorities and focusing on a manageable number of options at one time.

One student indicated that a problem exists between himself and an ancillary staff member.  He agreed to discuss the matter with the staff member.  The discussion enabled the students to realize that now that they are in Lower 6, they should approach matters differently from how they were approached in Form 3.

One student indicated that, although she is actively involved in the church, she is angered by some of the practices there.  She noted that many of the members of the Youth Group are hypocritical in their behaviours and attitudes.  She observed that in the religious environment, they claim to espouse the tenets of religious teaching, yet behave in a contradictory manner in the wider society, frequenting nightclubs for example.  She mentioned that she believes that in a state of extreme anger, she could commit murder.

Several students appear to have a high self-esteem.  Others seem vulnerable and may have found strategies to protect themselves.  Many define themselves in relation to others, e.g., identifying a positive quality as looking out for others’ welfare.  Many seem to have difficulty managing anger; this is a recurring theme in the Lower 6th Programme and may warrant attention through organization of anger management activities.

The following perspectives were shared with one group of students:

· Worry is non-productive and should be limited since the time spent worrying about something is time taken from doing something productive.

· Each of us is responsible for taking care of ourselves.  We are better able to assist others if we are healthy and happy.

· We often think we know what others want and need.  In many instances, we should verify this before acting on someone else’s behalf since the way we see things is not always the way someone else sees it.

· The person with whom we are angry oft times is unaware of our anger and is proceeding with his/her life with no reference to us.  We are the persons who are hurt most by our anger.

· What is said in jest may be taken seriously by someone else.

· There are different types of smiles including the happy smile, the sad smile, the protective smile and the hypocritical smile.

· Teasing someone using ethnic comments is inappropriate, even if the person is your friend and never objects.  It is important to think of and find out how someone feels about what we say and do.

Students found this session beneficial.  Some said that it allowed them to look more closely at themselves than they had ever done before and promoted greater understanding of self.  Some felt they now know their peers better and this would improve their interaction.  Some shared their opinions on the responses of their peers and offered suggestions for dealing with potentially stressful situations.

Each student received a pen, compliments of NBIC.

Week 3: Friday, October 28, 2005 - Gender in Our Lives: The Impact of Socialization

The session began with a discussion of the difference between sex and gender with the following being examined:

Sex is determined by the biological characteristics of males and females.  The principal differences relate to the reproductive organs and functions of males and females.

Gender refers to the definition of masculinity and femininity by society.  It is evident in attitudes towards roles and responsibilities expected of males and females.  It differs within and between societies and cultures.

During the brainstorming session, students identified traditional occupational choices for males e.g., electrician, carpenter and firefighter and for females e.g., teacher, maid and housewives.  They considered males to be aggressive, the sole breadwinner and someone who cheats in relationships for example and females as romantic, sensitive and crying a lot.  Their attitudes to males and females subscribe to stereotypes to a large extent.

A brief discussion led to acknowledgement that men and women can perform the same roles, whether household or occupational but customs, attitudes and practices serve to reinforce stereotypes.

Working in three groups, the students discussed how the family, the school and the community, as agents of socialization, help to share the gender reality of males and females.

Group 1: The Family

Boys and girls are treated differently in the family.  This applies to areas such as chores, freedom, privacy, relationships and discipline.

In some families, chores are divided according to the sex of the child, with girls being responsible for tasks such as cooking and cleaning while boys perform the heavy and outdoor tasks.  A minority of group members felt this was appropriate.  The majority thought that both boys and girls need to perform all tasks, with girls not limiting themselves by a perception that they are incapable of undertaking some tasks.

Boys tend to have more freedom than girls.  Boys are allowed to stay out later than girls and interact with their friends, including girlfriends, more readily than girls.  Parents seem afraid to allow their daughters to assume responsibility for their actions in the “real” world while exposing their sons to the vagaries of life.  In fact, both girls and boys are vulnerable in the wider society.  Boys are more susceptible to peer pressure, sometimes pretending to conform to the demands of the peer group to maintain their image.

Girls are more often required to be circumspect about being female.  For adolescent girls, this includes hiding their bodies and talking about “female” issues such as menstruation in private with their mothers.  Some were uncomfortable talking about these issues in the group; one girl referred to “seeing dem things” rather than saying period or menstruation.  Some girls mentioned that, growing up, they were free to dress among male as well as female relatives, with no sanctions being imposed for this behaviour; this led to a more comfortable relationship with themselves.  Others were shocked at this behaviour, subscribing to the belief that the body is private and personal.

The role of culture in shaping attitudes was discussed.  For instance, in societies where women bear their breasts, wearing wraps or skirts, people are not appalled at this behaviour.  However, were women in Guyana to adopt this mode of dress, there would be an outcry.

The mother often performs the role of disciplinarian.  The father seems to prefer to be on the sidelines when discipline is to be meted out, wanting to be seen in a favourable light by his children.

Group 2: The School

The school was seen as an institution to provide knowledge as a sound base for future careers and preparation for the world of work.  It was accepted that the school also influences attitudes and behaviours.

The students were interested in pursing traditional occupations – two chose the legal profession, one chose communications and another was undecided.  They noted that many women were already carving out worthwhile careers in these fields.  They had reservations about women being engineers, still believing that some careers may be male or female oriented.  They had not experienced any gender bias from parents or teachers.  The student who was undecided about a career choice stated that gender was not a consideration.

The fact that school does influence attitudes and behaviours was again highlighted with reference to extra-curricular activities, games and clubs.  Further discussion on this aspect would be of interest.

Group 3: The Wider Society

People have different views about homosexuality.  One girl said that she did not mind gay men as long as they could design nice clothes and do hair.  While the class in plenary did not discuss the issues raised, there were mutterings that it was wrong to discriminate against gay and lesbian people.  Music lyrics encourage homophobia.


Girls said they did not mind being 'supped' off by men on the street, especially if the men were 'cute'. They did not want the same thing from other women though.


Society determines the way people dress.  Most of the girls said they would prefer to wear trousers rather than skirts as part of the school uniform.  They did not intend to pursue this since they were not inclined to upset societal views.

In discussing the influence of religion on the definition of self, the students, all Christian, feel that their religion is sufficiently empowering towards women.  One girl stated that she would make a pants suit to wear to church against her mother's wishes.  Another girl said she came from a line of strong women; her mother and aunts worked hard.  She did not think that the absence of women Catholic priests was contentious.


The group felt that raising some issues 'on your own' was not worth it, since it would require convincing 'big ones' for support. 

Group Reports

Two groups presented the outcome of their discussion in role play.  Group 1 acted five scenes to portray the issues such as gender division of labour with respect to chores, privacy and relationships.  Group 2 gave an oral presentation while Group 3 focused on the theme 'People hiding their sexuality'.

Further Discussion

The theme of gender in one’s life warrants further discussion.  Many students hold rather conservative views and subscribe to stereotypes which could limit their own development at this stage.

Week 4: Friday, November 4, 2005 - Self and Music

Students from each of the three groups shared music of their choice; the dominant choice was dance hall music by artistes such as Beenie Man and Vibes Krystal.  They indicated that the rhythm was more important than the lyrics.  When asked about the significance of lyrics which denigrated women, the students opined that the lyrics did not apply to them, indicating a sense of the self as individual but not recognizing the collective woman self.

One selection articulated how to relieve stress.  It advised that paying attention to one’s hair, nails, etc., all external features was good as stress relief.  This, of course, ignores the internal causes and responses to stress as well as the role of the individual in stress acceptance and management.

Other student selections included contemporaries such as Alicia Keys and Akon, oldsters such as Beres Hammond, hip gospel which is attractive to youth and conscious music.  One student demonstrated a dance, Chaka Chaka.  For the first time, a group of students sang songs of their choice.

Not all students identified with this type of music.  One noted that only gospel music is played in her home.  Others seemed uncomfortable with the genre, some indicating that they did not understand the lyrics.  Yet others were hesitant to voice their opinions in the large group, choosing the sotto voce route.

The facilitators shared selections of Jamaican folk songs, Native American flute music which is suitable for meditation, jazz, storytelling through music and one from the soundtrack of Kashmir.  The students seemed disinterested in these selections except for the last which some knew, singing along with glee.

Week 5: Friday, November 11, 2005 - Self and Communication

Students identified different forms of communication.  They considered the fact that the message which is sent is sometimes received differently by the person to whom it is sent.  They demonstrated this by participating in the Chinese Whisper activity which requires one person to whisper a message to his/her neighbour who does the same thing until the message is relayed to the first person.  They recognized that distortion may occur based on a number of factors, including a misunderstanding of what was said and a deliberate attempt to change the message.  They acknowledged the benefit of seeking clarification if one is unsure of the nature or meaning of a message, particularly if this is a task to be carried out.

The students worked in three groups to discuss ways in which communication affects human behaviour.

Group 1 discussed the influence of other cultures on who we are and what we do.

The importation of American culture affects many aspects of our life.  With the advent of microwave cooking and the use of fast foods, many Guyanese now take less time to prepare nutritious foods.  Many people follow American fashion wearing dew rags, hipsters and caps.

The influx of Brazilians also has an impact on Guyanese society.  Many Brazilian women are commercial sex workers.  This introduces competition with Guyanese women for the attention of Guyanese men.

Jamaican culture influences Guyanese through its music and other practices such as the smoking of marijuana.

Guyanese follow these cultures because we want to be different.  However, the influences do not always contribute to advancement.

Group 2 discussed the influence of the media, identifying television, radio, newspapers, local magazines and the Internet as possible sources of influence.

The media are positive influences since they provide:

· Educational information.

· Quick and effective access to information.

· Entertainment and have recreational value.

· Information on current events, etc. to the public.

They also have negative consequences such as:

· Polluting children’s minds.

· Being very addictive.

· Misleading the public

· Contributing to a decline in norms.

Group 3 considered what influences dress, the appropriateness of dress and what dress communicates.

The students identified the following influences on dress:

· Culture

· Religion

· Society

· Climate

· Figure

· Gender

· Time

· Mass media

· Occupation

· Social status

· Ulterior motives.

Group Discussion

The students shared their views on the appropriateness of external influences on their lives.  They noted that many of the behaviours and practices in Guyana which are adopted from other cultures need to be examined for relevance to Guyanese.  While some felt that individual choice was important, other believed that standards must set for other to attain.  One example of inappropriateness of dress was someone attending a funeral in a dress with spaghetti straps.

The lack of consensus on some issues is understandable at this stage of the students’ development.  It also provides openings for exploring issues to a greater depth as well as facilitating the development of analytical skills among the students.

The students also examined photographs which challenged their perception of reality.  They discussed the fact that things are not always what they appear to be at first.

Each student received a pen, compliments of CARICOM.

Week 6: Friday, November 18, 2005 - Domestic Violence and Child Abuse

Students worked in three groups to produce a definition of domestic violence.  They stated that:

· Domestic violence occurs when individuals, mostly men, want to use violence to assert control in the home.

· Domestic violence entails abuse, whether sexual, verbal, physical or mental, against persons in the home.

· Domestic violence refers to the excessive use of force within the home.  It affects all members of the family and wider society.


The students discussed the effects of domestic violence on children and other people.  They noted that:

· Children are traumatized.

· Relationships are harder to form.

· Children imitate what they see at home.

· Some family members resort to immoral or illegal activities.

· Some children/people become anti-social.

· Domestic violence affects both the mental and physical health of family members.  It may lead to depression and/or mental illness.

· Domestic violence is a cycle.  It should be stopped.  It should be stopped now!

· It generates hatred towards abuser.

· It results in bitterness.

· Some females think that it is normal.

· Male children become abusers.

· Some victims engage in self-destructive behaviour e.g., drug and alcohol abuse, to cope.

· Some people are afraid to form relationships.

· It leads to low self-esteem/self-confidence.

· It promotes fear.

· It contributes to difficulties with performance at work or at school.

· People may become emotionally challenged.

· It can lead to family breakdown.

· Persons being abused might adopt the habit.

Child Abuse


The students discussed the definition of child abuse, examined statements to decide whether they agreed or disagreed with them and considered the link with prevention of child abuse.

1. Parents should beat children.
A majority said yes, quoting the Bible. A small minority talked about the age of at which beating was appropriate.  There was some realization of the foolishness of beating.

2. Teachers should beat children.
Most said no, teachers should not beat children.

3. Girls who look sexy deserve what they get.
Some agreed.  Some disagreed.  There was some discussion as to 'what sexy' looked like and whether the victim deserved it or not.

4. If a boy is raped/molested by another male, he should keep it to himself.
They did not know whether to agree or disagree.

Reasons offered for not disclosing the information were:

· Fear of exposure;

· Resultant feeling of shame;

· Wanting to kill the rapist quietly.


Reasons offered for disclosing the information were:

· Being able to seek help;

· Stopping the abuser from continuing the abuse.

5. Children should honor and obey their parents.
Everybody said yes, but then on further discussion said 'obey in the Lord' which means that they should know when to speak out.

6. Parents know what is best for their children.
Most said yes, though many admitted that this is not always true.

This group of students had the greatest awareness of DV in different aspects. The body language of a few of the students suggested that all is not well in some homes.

Each student received a pin, compliments of NBIC.

Evaluation

Students found the programme beneficial.  Some noted that they realized many things about themselves and learnt about as well as from others.  Some indicated that the sessions were fun in addition to being educational.

The session on music was the best liked, this being the choice of 14 students.  The session on domestic violence and child abuse was preferred by 10 students while that on communication was favoured by 4 students.  One student identified the role play as the most significant aspect of the programme.

Some students would like the programme to be extended.  They suggested that more social topics should be covered and that provision should be made for students to identify problems in their lives and to discuss how to these could be resolved; they identified sex, technology and morals/values as topics which should be addressed.  They would like to have snacks provided at the end of each session as well as to receive more prizes and gifts.

The students appreciated the efforts of the facilitators.  They, however, requested the involvement of both young and senior alumni who are energetic.  They would like to see more interaction among students in groups and the use of games and more role play; in addition, all students should be given a chance to share their music of choice.  Some students suggested that the facilitators should be rotated among the groups rather than being assigned to one group for the duration of the programme as well as forming different groups to enable greater interaction among students.
  One student suggested that the programme should accommodate one-on-one counselling for the students who need this.

Annex

Attendance of Participants

Name
Former School
Group
1
2
3
4
5
6

Aziz, Saud
Bishops’ High
3







Barry, Troleisha
Christ Church
2







Bendor, Tamika
Bishops’ High
1







Boucher, Allison
Bishops’ High
2







Burch-Smith, Shedell
New Guyana
2


-
-
-
-

Burnett, Sean
Bishops’ High
1


-




Charles, Mariscia
Bishops’ High
1







Cutting, Joyann
Brickdam
1




-


Daniels, Tiffany
St Rose’s High
3




-
-

Forde, Mareka
Bishops’ High
3




-
-

Fraser, John
Bishops’ High
3

-
-
-
-


Gobin, Donna
Bishops’ High
3







Greene, Nakeita
West Demerara
2




-


Griffith, Collin
Bishops’ High
2


-




Hannibal, Lois
New Guyana
3







Hutson, Mosa
Bishops’ High
3







Kewley, Tremayne
Bishops’ High
1


-




King, Ashley
Bishops’ High
2


-
-
-


Lee, Justine
Bishops’ High
3





-

Mc Intosh, Louanna
Bishops’ High
2


-




Nelson, Lois
Bishops’ High
1




-
-

Paul, Shantel
Bishops’ High
1







Primo, Tanicka
Annandale
1







Prince, Sanele
Christ Church
1







Rampersaud, Yoshodra
Bishops’ High
1







Singh, Michelle
St Joseph High
3







Stuart, Asa
Bishops’ High
2







Thompson, Mercedes
St Joseph High
2


-

-
-

Thompson, Natasha
Bishops’ High
1







Totaram, Sanja
St Joseph High
2


-




Trotman, Kean
Bishops’ High
2







Wray, Marvin
Bishops’ High
3


-
-



� Number of students in attendance


� The assignment of facilitators to a particular group resulted from a request made in 2002 since students believe that once trust was developed in the facilitator, this would encourage more in-depth examination and greater sharing of personal issues.







