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A Focus on Self: Interactions with Lower 6th Students


Between January 31 and April 2, 1997, the Bishops’ High School Old Students’ Association implemented a six-part discussion series for students in the Lower 6th.  Under the theme “Youth – A Social Perspective,” students worked in a participatory manner to explore issues such as their hopes and concerns, the meaning of the BHS and relationships with the significant persons in their lives.  They engaged in activities such as small group discussion, role play, interviews and case study writing.  They enhanced their skills in public presentation, group facilitation and communication, gaining confidence in exploring their own creativity.  During a half-day workshop, the students articulated their vision for the BHS and identified strategies for its realization.

One of the strategies identified by the students was development of study skills.  Consequently, a study skills programme was delivered to the Lower 6th students during the 1997-98 year.

From the 1998-99 year, the thrust of the programme was revised to a focus on self-exploration and self-understanding.  This theme was chosen since low self-esteem emerged as a significant issue during interactions with students.

The programme with the Lower 6th forms part of the wider initiative called “Operation Contact.”  Operation Contact seeks to forge closer links between current and former students of the school.  It has seen visiting alumni assisting with tutelage in Information Technology and Business Studies, for example.  It took the form of the paint project and the Career Fair organized during the 2002 Reunion.


The 6-part discussion series aims at improving in the self-understanding of Lower 6th students.  Its objectives are:

· To promote self-examination;

· To discuss the agents of socialization and explore how these have influenced the students’ lives;

· To develop an appreciation for their own role in shaping their lives; and

· To increase their understanding of the importance of communication in influencing their identity.

It addresses the following issues using a variety of methods.

· Expectations of and concerns about the Lower 6th experience

· Positive and negative aspects of self

· Gender in our lives: The impact of socialization

· Self and music

· Communication and self

· Self in a violence free society and evaluation of the programme


The series employs a variety of methods to achieve the objectives.  It is conducted in a participatory mode, thus enabling the students to share ideas, lead discussions, use and develop their creativity and, generally, contribute to the development of a sense of a community of Lower 6th members.

The range of activities may include:

· small group discussion

· large group discussion

· role play

· poetry writing

· drawings

· songs and

· audio- and videotape presentations.

Each session should end with a review to enable students to describe the impact on their self-understanding and learning.

Maintaining the same small groups and facilitator(s) throughout the series is extremely valuable.  This allows the building of trust and identity and promotes increasing openness and a sense of confidentiality.

The final session must include a written evaluation of the series.


The following materials are useful during the sessions.

· Flipchart paper/newsprint/cardboard

· Markers

· Used sheets of quarto paper

· TV, VCR, audiotape/CD player (for Week 4)

· The Rights of the Child (for Week 6)


Alumni serve as facilitators, setting the parameters in which the interaction is to occur, giving direction to the flow of activities, stimulating exploration of issues and pushing the boundaries of acceptability.  They are responsibility for ensuring the students learn to respect each other, their contributions and confidentiality.  They should agree on ground rules with students.

They provide material and information resources, where needed.  They also communicate with the Headteacher and staff, providing feedback and seeking assistance, as necessary.

Facilitators must maintain an attendance register, using the following categories: Name, Former School, Career Aspiration, Group, Weeks 1-6.  They should prepare a final report on the programme; it would be useful for facilitators to agree on a scribe for each session with an understanding that each facilitator would be expected to contribute to the refinement of each week’s report. 


The format of a typical session appears in the box below.


Session 1: Expectations of and Concerns about the Lower 6th Experience

Introductory Comments

The first session sets the context and tone for the entire series.  It helps students begin exploring relationships with peers who attended different schools as well as with adults.  It also gives permission to students to express ideas which would otherwise be suppressed, enabling a new questioning of the world in which they live.

It is important to emphasize that the purpose of the series is increased self-understanding by students.

Introductory Activities

· Give the students a background to the programme

· Outline the objectives, methods to be used and programme components

· Introduce the facilitators

· Field and answer questions from students

Expectations and Concerns

· Divide the class into three groups.

· In each group, ask students to introduce themselves using a method of the facilitator’s choice.

· Ask each student to write down his/her expectations and concerns with respect to his/her own achievement and the school environment.

· Ask each to share his/her expectations, probing to achieve clarity of expression and concepts.

· Ask each to share his/her concerns, probing to achieve clarity of expression and concepts.

· Discuss the expectations and concerns.

· Reassemble in plenary and have the scribe from each group present the outcomes of the discussion.

· Get feedback from students on their experience of the session.  This may be done in different ways, e.g., poetry, drawing or oral presentation.

· Ask them to identify what they have learnt generally.

Additional Activities

If a group completes the activities before the others, you may use one or both of the following activities.

Activity 1

· Ask each student to write his/her distractions from achieving his/her goals.

· Ask each to share these, probing as necessary.

Activity 2

· Ask each student to give reasons for entering Lower 6th.

· Ask each to share these, probing as necessary.

(Points to Note

· Students may refer to the series as counseling.  Emphasize the intent to help them understand themselves better rather than “fix” them.

· Students in Lower 6th come from BHS as well as other secondary schools.  There is the possibility that a BHS-non-BHS dynamic may be at play.  If this should surface in a negative way, one way of handling the situation is to discuss perceptions held by the two groups, the common reason for being in Lower 6th and its relationship to the “real world.”  This also enables the discussion of the development and implications of loyalty.

Session 2: Positive and Negative Aspects of Self
Introductory Comments

The way in which we see ourselves is influenced by several factors.  It is shaped by what people say to and about us, how people react to us and what we internalize, for example.  However, the way we see ourselves in not necessarily the way others see us.  Indeed, what we think others think of us may not be identical to what they actually think.

Each one of us is different.  We have different needs and interests and these are met to varying degrees.  We behave, think and feel differently about many things.

What is important is for us to develop the capacity to understand how we think and feel about ourselves and to express that understanding to ourselves as well as to others.  In addition, it is useful to examine the influences on our self-assessment.

Exploring Positive and Negatives Aspects of Self

· Divide the class into three groups.

· Give each student two pieces of paper and a marker (preferably).

· Ask each student to draw a flower (or animal, tree or object) which represents one or more of their positive features (qualities/strengths) and one which represents one or more of their negative features (drawbacks/weaknesses).

· Examining all the positive features first then all the negative features, ask each student to present his/her drawing and explain the similarities between the item drawn and him/herself.  Probe to find out why the student chose that flower (animal/tree/object) above others and why he/she holds the perspectives shared.  Where necessary, question the student’s response to get at undercurrents or underlying meanings as well as to provoke more in-depth self-analysis.

· Reassemble in plenary and ask students to share some of the images and their significance presented in their group.  It is preferable if no student is identified with the images presented and the meaning and significance discussed.

· Discuss lessons learnt during the session.

Additional Activity

If a group completes the activities before the others, you may use the following activity.

· Ask the students to sit back, close their eyes and go back as far as they can.  Tell them to allow whatever images emerge to surface.

· After 5 to 10 minutes, ask the students to open their eyes.

· Ask students questions such as how far back did they go, what kind of experiences did they recall – positive or negative or both – and ask them to share as much as they are comfortable sharing.

(  Some students may become emotional.  Some students may need to talk about their experiences in private after the session.  Be prepared to comfort the tearful and to re-emphasize the need for confidentiality.

(Points to Note
· Some students are likely to say that they cannot draw.  Point out that everyone can represent his/her ideas in drawing although the product may not be like another’s.  If appropriate, ask them to think of how they came to determine that they could not draw, e.g., did someone tell them this or did they compare their drawing with that of another person.  Ask them at the end of the session, what they learnt about their capabilities and those of others from this exercise.

· During the plenary session, some students may identify a particular student by drawing and the student’s explanation.  Use the opportunity to re-emphasize the need to respect confidentiality and protect group identity and integrity.

· Different students may use the same image to represent different characteristics and different images to represent the same/similar characteristics.  Discuss how this relates to similarities and differences in perspectives.

Session 3: Gender in Our Lives: The Impact of Socialization
Introductory Comments

Sex refers to the biological make up of a person.  We are born either female or male.  Only females can conceive and give birth.  Only men can produce sperm.

Gender refers to the way in which society defines femininity and masculinity.  It describes what society says women and men should do, how they should behave generally and how they should relate to each other.  We learn these meanings and can unlearn them.

Gender influences how children are treated in families, schools and the wider society.  For instance, people select different toys for girls from those for boys.  Would you give your daughter/sister/niece a truck?  Would you give your son/brother/nephew a doll?  Why?

Learn more about the difference between sex and gender, how gender influences our lives and how to bring about change for the better in Background Note 1.

Defining Sex and Gender

· In plenary, define sex and gender.  For example, ask students how they would define sex and how they would define gender.  Discuss the difference between the two concepts.

· Brainstorm some of the features, behaviours and attitudes which reflect sex and gender, e.g., difference in body parts and functioning (sex) and toys given to girls and boys, stereotypical occupational choices (gender).

Gender in Our Lives

· Divide the class into three groups.

· Assign an agent of socialization (family/home, school, wider community including organizations, media and religious bodies) to each group and ask the students to discuss how that agent influences and reinforces gender differences in their lives.

· Ask students to consider how their beliefs, attitudes and practices are shaped by gender.

· Reassemble in plenary and ask students to present their group report.

· Identify recurring themes.

· Examine what changes have taken place over time, what still need to be made and how culture influences gender dynamics.

· Discuss lessons learnt during the session.

(Points to Note
· Students will share different experiences, some where gender equality occurs and others where gender inequality occurs.  Be sure to have students identify what reinforces inequality and how this may be countered.

· Some students, particularly males, may project more negative images of males than positive ones.  Have students question those images, for instance, whether they apply to all males, including themselves/their peers/their siblings.  Ensure that positive images and roles are addressed and that gender, class and other stereotypes are examined.

Preparing for Week 4

· Ask each group to select two or three different pieces of music to bring to the next session; this may be an audio- or video-cassette or a CD.

♫♪♫♪  Session 4: Self and Music ♫♪♫♪

Introductory Comments

The music we listen and dance to helps to characterize us.  It tells us and others about our tastes and ways in which we may be influenced.  It also indicates our mood, since we tend to listen to different types of music dependent on our mood.

There is more to music than the rhythm.  The lyrics also communicate important messages.  Although some people do not pay attention to or discern the lyrics of a song, they may be still influenced by them subconsciously.

Musical Choices

♫
In plenary, play the selections of music brought by the students and facilitators.  Try, as much as possible, to expose the students to a variety of music forms.

♫
After each selection, ask the sponsor to explain what is attractive about the music, how he/she reacts to it and the significance/impact of the lyrics, if appropriate.

♫
Ask other students to reflect on the music, indicating what they like/dislike about it.

♫
Ask them to identify the instruments involved and their contribution to the final product. 

♫
Discuss how music tells us something about the listener and how it affects us.

♫
Discuss lessons learnt during the session.

(Points to Note
♫
Students may be willing to demonstrate dance steps e.g., in the case of Latin dancing or to play a musical instrument.

♫
Use the opportunity to discuss the need to respect other people’s choices and tastes while not necessarily liking them.

(   Session 5: Communication and Self   (
Introductory Comments

We communicate verbally as well as non-verbally.  We use a range of non-verbal cues to get messages across.  These include gestures, sounds and touch.  Sometimes when we communicate with others, they interpret the messages we send the way we intended.   However, sometimes they interpret the messages in a different way.  The way we interpret messages influences what we think, the way we behave, how we communicate and relate with others and the responses we get from others.

Each one of us has a preferred way of learning, called our learning style.  Some of us process information best when it is printed (visual) while others prefer to hear the information (auditory), for example.

Introductory Activities

(
In plenary, brainstorm different forms of communication

(
Briefly discuss the significance of some of the forms of communication and their use.

Forms of Communication and Their Impact on Self

· Divide the class into three groups.

· Expand on the forms of communication, their significance, use and limitations.

· Discuss the students’ preferred form of communication, the reasons for the choice and its impact on their lives.  Relate their preferred form of communication to how they learn (their learning style)

· Examine how messages may be distorted and the consequences.  Use an activity such as giving someone a message and having him/her pass it on quietly or optical illusions as illustrations.

· In plenary, have students present group reports.

· Identify common themes and their significance.

· Discuss lessons learnt during the session.

(Points to Note

· Some students may consider the use of Creolese as something for people of a different class.  In this case, confront their own attitudes and prejudices.
Session 6: Self in a Violence-free Society and Evaluation   
Introductory Comments

Children have the right to live in a violence-free society.  However, many have witnessed acts of violence being perpetrated against others or have themselves been subjected to such violence in their home.

Domestic violence is “the manipulative physical an/or psychological behaviour by one family member or household member (perpetrator) that forces another (victim) to do something against his/her will and without regard for the rights of the individual being abused.  It is the willful infliction of physical pain, injury or mental anguish.  Physical and emotional abuse are the basic forms of domestic violence” (A guide for educators: Domestic violence – The effects on children 2nd ed., 1990, New Jersey Department of Community Affairs).  It occurs in between one out of three and two out of three households in Guyana.

Adults often abuse children whom they claim they love.  They see this as discipline even though their actions may not lead to positive change in the children’s behaviour.  In fact, the behaviour may become entrenched or, in other settings, may have gone unnoticed or may been applauded.

Adults use a variety of actions when abusing children.  They may withhold meals, lock the child in a room, beat the child, force the child to hide his/her face, wash his/her mouth with soap, embarrass the child, give the child pepper to eat or put the child to kneel on raw rice or stones.

The UN Convention on the Rights of the Child indicates in Article 19(1) that State Parties shall take all appropriate legislative, administrative, social and educational measures to protect the child from all forms of physical or mental violence, injury or abuse, neglect or negligent treatment, maltreatment or exploitation, including sexual abuse, while in the care of parent(s), legal guardian(s), or any other person who has the care of the child.

Effects of Domestic Violence on Children

· In plenary, ask the students to discuss what they think domestic violence is.  Highlight that abuse may be physical, mental, verbal or sexual.

· Ask them to identify and discuss the effects of domestic violence on children who witness such abuse (see Background Note 2). 

· Discuss actions which children may take in such situations, e.g., call Help & Shelter, approach a legal agency, file a protection order or tell a teacher.

Child Abuse

· In plenary, ask the students to define child abuse, giving examples.

· Discuss the students’ feelings about beating as a form of discipline (see Background Note 3).

· Examine the effects of abuse on children.

· Discuss actions which children may take in such situations, e.g., call Help & Shelter, approach a legal agency, file a protection order or tell a teacher.

(Points to Note

· It is likely that children who have survived abuse may not wish to participate of may be disturbed by the discussions.  Ensure that the students know that they may leave if they want to.  If they want to talk or cry, let them do so.

· Any revelations or discussion by the students should be kept in confidence.  However, they could be encouraged to make a report through the Headteacher and enlisting agencies such as Help & Shelter and the Probation and Welfare Department of the Ministry of Labour, Human Services and Social Security.

(  Evaluation

(  Ask students to write their reaction to the sessions and offer suggestions for improving the programme.


Interface with Headteacher, Teachers and Parents

It is imperative that the Headteacher and the Form Teacher be apprised of the plans made and progress realized during the programme.

It is desirable to hold discussions with teachers and parents of the students to introduce them to the programme, to seek their support and to listen to their concerns and suggestions.

Feedback Meeting

It is important to determine the impact of the programme on the students.  This would contribute to its improvement as well as to the identification of alumni who are willing and able to assist in the further development and delivery of the programme.

A meeting of former participants in the programme should be held triennially.

· ((((☺♫♪☛✏(
Background Note 1

Understanding Gender

When we speak of sex, we are referring to the biological aspects of our self.  We are born either female or male.

When we speak of gender, we are referring to the way society defines woman and man.  We learn what it means to be a woman or a man and develop our gender identity.  We learn these meanings and can unlearn them.

Because of our sex, only females produce eggs, can conceive and do give birth; only men can produce sperm.  Women have sex characteristics such as a vagina, ovaries and larger breasts.  Men have sex characteristics such as a penis, testicles, voice change during adolescence and a beard.

From society through the definition of our gender identity, we learn the following things:

· What is seen as feminine and masculine;

· What women and men should do or become;

· What women and men should not do or become;

· How women and men should behave generally; and

· How women and men should relate to each other.

We carry out activities (gender roles) based on what society believes are appropriate roles for women and men as well as boys and girls.  For example, in the home, tasks such as washing and cooking are traditionally considered “women’s work” while yard work and lifting heavy objects are traditionally considered “men’s work.”  However, we know that women are capable of doing yard work while men are capable of washing.  Traditionally, we value men’s work and devalue women’s work.  We need to realize that all work has value.

Gender roles are different in different places because they are influenced by culture and tradition.  They may be changed based on the circumstances in which women and men, boys and girls find themselves.

We learn our gender roles through socialization.  We receive different lessons from the different agents of gender socialization.

· Family – through toys given to boys and girls; tasks, for example.  Would you give your son a doll?  Would you give your daughter a truck?  Why?

· School – attitude of teachers toward expectation of level of achievement; tasks, textbook illustrations; influence on subject/occupational choice, for example.

· Community – friends, neighbours, organizations including religious, social, sports and cultural organizations: with respect to the levels women can attain and position they hold, for example.

· Media – images portrayed in songs, advertisements, news items, for example.

We encounter gender stereotypes which influence our expectations and behaviours.  For example, women are seen as emotional, nurturing and more suited to the helping professions such as nursing and teaching while men are seen as strong, independent and providers.  Gender stereotypes place restrictions on what women and men do as well as what they perceive they can do.  They are reinforced by agents of gender socialization which are traditional in their orientation and behaviour.  Some of the gender stereotypes are being changed.  Yet, inequitable gender relations still exist. 

Age: womb – 1 year

· Being harmed by it (in and out of womb)

· Miscarriage

· Premature birth

· Being ripped out of mother’s arms by the abuser

· Being hit whilst in mother’s arms

· Feeling mother’s fear and distress

· Being unable to feed

· Being woken up

· Hearing it (in and out of womb)

· Seeing it

· Having toys broken

Age: 2 – 4 years

· Trying to prevent, distract or stop it

· Hitting or becoming angry with one parent

· Being emotionally/physically/sexually abused directly

· Being emotionally/physically/sexually abused indirectly e.g. hearing your name being mentioned threateningly by the perpetrator to the mother; being left in a cot for long periods of time during periods of abuse – no-one coming to it’s cries; seeing your mother raped by the abuser.

· Hearing it

· Seeing it

Age 5 – 12 years

· Trying to prevent, distract or stop it in more overt and covert ways

· Picking one parent to defend – and/or being asked to support one parent against the other

· Physically intervening

· Calling the police/telling a teacher/talking with peers

· Being involved in the abuse of the mother

· Hearing it

· Seeing it

Age: adolescent years

· Hearing it

· Seeing it

· Killing or trying to kill the perpetrator

· Trying to intervene in one way or another

· Abusing the mother

· Becoming physically or sexually abused by the perpetrator

· Leaving home

Adapted from: Making an Impact, 1999

 Background Note 2

An Overview of Child Abuse (first printed in Guyana Chronicle)

Child abuse is the ill-treatment of children by adults or older children. Child abuse could take many forms - which include the neglect of the child, the emotional abuse of the child, physical abuse of the child and sexual abuse of the child. This article is part of the ongoing collaboration between the Guyana Chronicle and Help & Shelter to raise awareness of domestic violence and child abuse. All adults should be responsible for the well being of all children and the purpose of this article is to inform readers about the forms of child abuse and the ways in which children could be helped. This information has been gleaned from different sources. The next article will deal with sexual abuse of children.

Neglect of Children

Neglect is the failure - intentional or unintentional - of parents or guardians to provide food, shelter, clothing, health care, education, love and/or nurturing to a child. It is not recommended that young children be left at home alone - over the last two years several children have burnt to death in houses where they had been left alone. 

 Some Signs of Neglect

· Unkempt appearance 

· Lack of medical or dental care 

· Poor hygiene - or the child says that his or her parents have not been bathing them or washing clothes, or young child's clothes not changed

· Abandonment 

· Persistent hunger which results in stealing, or the child begging for food

· Overtly passive or aggressive behaviour

· Signs of depression including tiredness or listlessness

· Poor attendance at school

· Hugging and rocking, staying alone                                        

Emotional Abuse

The repeated rejection and humiliation of a child, constant negative communication - saying 'you no damn good', 'you can't do anything properly', 'you stupid', 'you big and ugly', mocking the efforts of the child to do well or to please the parents, withholding of love and affection - all of which ultimately destroy the child's self-esteem, blackmailing the child, blaming the child for problems in the household.

The emotional abuse of children results in 

· Physical problems arising from stress 

· Poor performance at school  

· Low self-esteem and self-confidence

· Constantly putting himself or herself down, which continues into adulthood 

· Depression which could result in sleep and related problems

· Inappropriate behaviour 

Every child should hear statements or expressions such as

· I’m so lucky to have you.

· You’re a great helper.

· I like it when you try hard.

· Let’s talk about it.

· I’m sorry.

· You’re very special to me.

· Thank you for your help.

· I love you.

Physical Abuse

Physical abuse consists of the intentional physical injury or pattern of injuries caused by a parent, guardian or caregiver. This behaviour includes beating the child, burning or branding the child, forcing the child to eat, shaking babies or using means to inflict physical pain on the child as a form of punishment.

The signs of Physical Abuse include unexplained bruises, burns - cigarette burns, brands in the shape of the weapons used to inflict the injury, fractures and other injuries.

Children who are subject to physical abuse display the following behaviours:

· Fear and timidity, especially towards adults

· Being afraid to go home

· Resistance to physical contact

· Violence to others - especially younger children - or to self

· Lack of trust

· Depression

Reporting Child Abuse 

There are several ways of reporting the ill treatment or lack of care of children. Anyone who knows children who are not going to school should report this to the School's Welfare Division of the Ministry of Education, telephone numbers 225-0686 or 226-0146. Please ensure that you provide information on the names of the children's parents, including any 'call names', and the address - with directions to the address, if necessary. The Officers do not ask for the name of the person reporting.

Other forms of abuse should be reported to the Probation and Family Welfare Department of the Ministry of Labour, Human Services and Social Security. The telephone number is 225-6212. There are Officers in different regions. Reports can also be made to the police.

Taking the time to report and follow up on the report of a case of child abuse could save the life of a child. Please do not hesitate.

Background Note 3

Beating Children

This article is aimed at encouraging parents and caregivers who think it is okay to beat children to think about their attitudes to beating children, and to discuss some non-violent alternative ways of disciplining children. It is part of an ongoing series of articles in the partnership between the Guyana Chronicle and Help & Shelter to deal with domestic violence and some of the other problems in our society which prevent individuals from achieving their full potential. The information in this article is gleaned from different sources.

The belief that beating children is a normal part of life has been entrenched in our culture, with the result that many children have been brutalised and traumatised by the people who are supposed to love them.  Many Guyanese adults are also survivors of the beatings of childhood, and one way of dealing with the pain of beating is to say that 'I was bad, so I got what I deserved' and to inflict the pain on the next generation. Many adults too feel badly after beating a child they love, and rightly so because we are not supposed to hurt the ones we love.

What is wrong with beating children?

Beating children provides immediate gratification for the adult who is beating. It would seem that the behaviour is stopped or that the child is punished for not doing the right thing. There are several reasons why it is wrong to hit children - and children will do as we do more than what we say, and when what we do conflicts with what we say, then what we say counts for nothing at all.

1. It is criminal to hit other people - and children are people too. Using violence against a child to right a perceived wrong is teaching through fear.  All that happens is that the child becomes resentful or continues the same behaviour when they cannot be caught.

2. Hitting a child teaches the child that it is okay to hit another person if you are bigger and stronger. It is saying that hitting someone is an appropriate way to react when you do not agree with a person's behaviour or actions.
3. Adults hit children with weapons, so that the violence could hurt. This causes physical damage and emotional damage. A child reacts by feeling that he/she deserves to be treated this way, and this lowers his/her self-esteem. A child may also become more defiant and indulge in destructive behaviour to prove that he/she is 'stronger'. Some children will try to ignore the pain and not deal with their own emotional or physical sufferings.
4. Many adults are frustrated and angry when they hit children and as a result, the children learn that it is a good way to vent anger and frustration.

5. An adult is bigger and stronger, and should act with more responsibility and use his/her power over children in constructive ways to resolve problems. When adults choose to use their power to resort to violence rather than think of non-violent ways of asserting themselves, the children will learn that when they become adults, they too should do the same thing, and the violence is handed down to the next generation.

6. Many times when an adult hits a child, it is not in response to the child's behaviour or actions, but rather as a result of the adult's stress, frustration or helplessness. This creates confusion in the child especially when after venting the feelings, the adults pretend nothing is wrong when the hurt child tries to cry. They also learn that it is not their behaviour that is the problem, but rather the mood of the adult - so learn that it is okay to resort to violence against weaker people if there are feelings of frustration.

Some children do not hear when you talk to them, so what else can you do?

The goal of discipline is to teach appropriate behaviours and values.  Research has shown that most children learn by imitating the actions and behaviour of the adults in their surroundings. They are less likely to learn by being talked to or shouted at than if the adults take time to show them the correct behaviour or to provide alternative ways for the child to express anger or hurt or take time to spend time with them. Young children especially need time and attention and will sometimes resort to doing things which are bad to attract the attention of their caregivers. Children curse, because the adults around them curse. They forget things like adults do because their minds are pre-occupied with other interesting things. The teaching should begin from birth - many times the first time a child does something 'wrong', it is considered funny, and then the child is beaten when they do the same action later. 

It is possible to discipline a child without beating him or her. The first thing is for the adult to take some time to think about what is happening, and whether the anger and frustration are at things other than the child. The discipline has to be age appropriate.

Other things to think about include:

1. Children will learn from a very young age what will get a response from the adult. If they throw a tantrum and start screaming, it is better to ignore them or to talk them into quieting down to find out what is happening.

2. Children are inquisitive and will reach out and touch and hold new things in the environment. You may have to change the environment - remove the expensive ornaments, cover the stereo and VCR or remove the child from near to them every time the child moves his/her hand to it. 

3. Do things with the child - let the child help you to clean up and pack up, let packing up be a game. A child needs attention and love and the adults around the child have to spend time to teach the child. It will be better to sit and read with a child rather than shouting at the child to 'pick up yuh book or ah gun put dis belt pun yuh'.

4. There may be reasons why your child is behaving badly - he or she may be hungry, tired or bored. Try to find out what is happening and deal with the need of the child. You may have to hold or hug the child.

5. You may want to remove your child from the situation and spend some time with him or her to calm down and to find other ways of dealing with the problem.

6. Children will be untidy, messy, active, wild, running around, forgetful, easily bored, creative and demanding your attention. You may want to accept them as they are while trying some other ways to get them to be assertive and responsible.

7. Be aware of your own needs and your own well-being. If you are tired, angry, stressed or worn out, take some time for yourself to calm down. Your children will probably also be feeling the same way and conflict situations will arise. Talk to other parents and caregivers who do not beat children and who have the same difficulties. Remember when you were a child and how you felt about different things and why you felt the way you did.  Your children are probably going through the same things now.
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